SthﬁEld On Line Distance Learning for
Hallam Work Based Learning

University

14:00

14:10

14:30

15:50

16:00

Thursday 2" July, 2-4pm

Agenda

Welcome and Introduction (Sam Moorwood)

SHU Autumn Delivery Principles and On-Line Delivery Guidance (Gold Group)
Capability - NCEDA, Edge, College Green Days...

AWBL Steering Group Commission - our role today...

Your Survey outcomes

QA

Proposition for debate - Reflections on Jarvis - (Petra Kompenhour)
Apprenticeships On-Line - case studies (10 minutes fly through!):
Further Innovations - Developing your KSBs (Petra Kompenhour)

WBL OLDL Addendum (key principles and practice) (Sam)



SthﬁEld On Line Distance Learning for
Hallam Work Based Learning

University

14:40

Thursday 2" July, 2-4pm

Agenda
Apprenticeships On-Line - case studies (10 minutes fly through!):

Project Impact Update - David Beck presents inspirational Apprentices
Paul Wyton - Supporting on-line projects

Collette Turner /Neil Berry - Simulated Meetings for OLDL confidence
Andy Hirst - Visual meetings for KSB analysis

Glynn Hawley/ Dean Stanford-Palmer - Preservation

Kaeren Van Vliet - Paring modules for employer engagement

Beth Sidaway - Agile lesson planning for virtual glitter

Q Q©8 8 8 ¥ 8 8 W

Sarah Fidment - Delivering a %2 day block on line



Sheffield

Hallam _ Context (pre Coror_1a)
University Agendas for Practice

Staff WBL Offer

https://blogs.shu.ac.uk/wblapprenticeships/d elive 'y-gu ide/



https://blogs.shu.ac.uk/wblapprenticeships/delivery-guide/
https://blogs.shu.ac.uk/wblapprenticeships/delivery-guide/

Staff Devt Proposal 2020

						Apprenticeship Staff Development Delivery Schedule

						Ty[ically 1.5 hours, Class room and/or on-line delivery each



						Session:				Objective(s)				Coverage



						Understanding Apprenicehips				An introductory session for those who are new to Apprenticeship delivery				Apprenticeship Journey, IFATE, Standards, Office for Students (OfSTED) KSBs, 20%OTJT, EPA, WBL Coach role, SHU Delivery Guide, other participants (Mentor, Academic Advisor, etc), Introducing Apprenticeship Essentials.



						Curriculum (Re-) Design				to help curriculum and quality leads to re-think delivery to enhance practice and maximise impact through a WBL learner-centric design of Apprenticeship delivery				SHU Model, Supporting the Apprentice to EPA, Coaching workshops, AWBL Panel and templates, Gateway Modules and Boards, EPA Applications, Embedding Apprenticeship Essentials, On-Line Distance Learning



						On Boarding an Induction				Help Academics to understand how an Apprentice and Employer find their way onto the course and what they need to learn about				Application Process, Acdemic Entry Criteria and Funding eligibility, RPL, Roles and responsibilities, Vetting employers, Skills Scan, some pitfalls, Welcome Evenings, Induction, Resources (AIIR), ACL and WBL Coach at Induction



						WBL Assesment				Introduce the Apprenticeship Assessment Guide to hep practitioners re-think LTA with productive WBL Assesment Approaches across the programme and at module level				WBL Assessment Guide, Case Studies, Assessment for APR, Practice for the EPA techniques, Reflective and SMART approaches, E-portfolio links, Embedding Apprenticehip Essentials in assessment.



						WBL Delivery Skills 				To empower SHU staff to act as confident WBL tutors and agents of heutogogic learning, both in class and through on-line communications to support  reflective practitioners of all age, backgrounds & prior learning				Defining WBL, facilitation, innovation, agility, communication style and confidence building, engaging reflective practitioners, dialogue,  conversations, story-telling, peer learning, responsive delivery,  individulisation.



						Coaching and Curiculum - Integration for Impact				To help Course and Module Leaders to work effectively with WBL Coaches and maximise impact of LTA for the Apprentice and Employer				Scheduling the Apprenticehip Essentials,  Learning methods and resources available, case studies of good practice, How reviews work and how to colaborate for impact, enhancing On-Line Delivery.



						WBL Projects				Empower staff to design and run effective WBL Projects that add value for an Appretnice ,their employer, the University and drive strong EPA Outcomes				What is WBL?  What is a WBL Project?  Case studies, Embedding an approach to Return on Investment, Projects at different Levels of study, Projects for EPA, Engaging the employer and role of the WBL Coach. Relationship to 20%OTJT.









CPD for HAP - obselete

				CPD Module 3: Curriculum Innovation and leadership 

				Delivery Schedule

								Key KSB links

				Session 1:  Introduction		2-3 hours

				Delivery Timing:  At beginning of the overall programme to ensure links are made to opportunities as shown below						Lead tutor:		Time

				Overview of Purpose and Learning Outcomes		The delivery of this CPD Package will take you through a model to developing innovation and capturing development of knowledge, skills and behaviours.  This will help you understand the Apprenticeship / WBL journey, including the role of the End Point Assessment for your own apprenticeship, whilst reccognising the learning journey for different types of learners		tbc				15		mins

				What do we mean by innovation?		Explore HEA definitions, IFS Standard in relation to EPA, Dictionaries, science, previous voices in HE.		tbc		CPD Leader: Sma Moorwood?
Joint with PGCert Module leader - integrate with induction?		20		mins

				Links to Micro-teach		How can the CPD support your microteach to build and demonstrate innovation		tbc				10		mins

				Your own WBL Project (Department and/or Guild)		Peer mentoring, observation and action learning sets will maximise learning gain.  You should brig ideas of projects needed by your department.  These ca be very practical, or have a research focus, but ulitimately should offer impact for your employer (Head of Department!) We will also take a loook at wider University projects that might be on offer and how any of the options can secure the realisation of knowledge skills & behaviours.

Real project approaches to learning and empowering the learner to make an impact in their organisational development.  A specific support mechanism for the programme will be through peer coaching with regards to their innovation						60		mins

				Assessment? - Three-way review for E-portfolio... 
Focus on KSBs		Personal and professional development opportunities and the use of portfolios for supportive review and assessment (EPA).  During the module we can complete one of your three way reviews.						30		mins

				Leading Applied University (opening out the curriculum)		Identifying your audience in response to data and market demand, employer skills need				Guest speaker?		30		mins

				Seeting up the next session:		Hallam Model... LINK - for review				CPD Leader to outline tasks (20% off the job learning!)		15		mins

				(Reading and jigsaws)		Highly Skilled Employment... LINK - for review

						Embedding Researh in Curriculum LINK - review				Indicative 20%		3		hours		delivery

						Preparation Leading your session...

						Identifying and negotiating your project						3		self directed / negotiated



				Session 2:  Leading Applied University 		2-3 hours

				Delivery Timing:  3 weeks into the programe to keep momentum and support planing of other activities						Lead tutor:		Time

				The Applied curriculum		This session will ddevelop a theme around the idea of opening out the curriculum.  The preparation since the previous session will provide an ideal opportunity for a flipped classroom experience and also to explore howthe classroom can become an environment for promoting and realising learning through wand from work				Class led - facilitated by SM or guest		30

				The Hallam Model		This session will be delivered through peer-led discussion, using a jigsaw technique to explore what the Hallam Model has to offer and how this can trnaslate into innovative LTA at the rock face, and /or through course designa nd review				Class led - facilitated by SM or guest		30

				Highley Skilled Emloyment		The session will run as above, with a focus on the uiversity's commitment to providing specific work-related learnig and assessment in each level of undergraduate study.  What are the rules, why do they matter and what can the LTA practitioner do to add value.  What are the hallenges for Course Leadership?				Class led - facilitated by SM or guest		30

				Embedding Research in curiculum		Pees will elad the session based on their progressive research, allowing for peer to peer challenge and group enquirey in the moment  Some questions for us to consider:  Whose research should we use to enhance curriculum, how do we dissemainte new knowledge and use this to challenge our exiting pedagogy? Who are the xperts in the classroom?  Can the class room become the research arena?  etc.				Class led - facilitated by SM or guest		30

				Three-way review for E-portfolio - Focus on KSBs		Personal and professional development opportunities and the use of portfolios for supportive review and assessment (EPA).  During the module we can complete one of your three way reviews.

				Driven by demand?  whose demand? Seeing the bigger picture		This will be a tutor-led session - focussing on Identifying your audience in response to data and market demand, employer skills need etc. This will explore the regional agenda and relationship of SHU with key partners such as the LEP.  Who and what is university for? - also touching on the WP agenda.				SM or guest speaker		30

				Seeting up the next session:		Tutor will prpvide guidance on preparing the foundations of an impactful three way.  This will focus on realising specific KSBs in relation to innovation.
Early evidence and action planning using the template.
Identifying KSB and employer impacts frmo the poject(s).
Settng aside time with the Departmental (employer) mentor.				Preparation for the next session 
- delivered with WBL Coach		30

										Indicative 20%		3		hours		delivery

				Session 3:  Experiencing WBL through WBL (1)		2-3 hours						3		self directed / negotiated

				Delivery Timing:  6 weeks into the programe to hit a review and support the WBL Coach

				Apprenticeship fundamentals		This session will help you to understand the reason your HAP Apprenticeship has been designed in the way that it has. We will look at fundamentals of compliance; delivery models; responding to employer engagenment, commitment statemnts, three way review, End Point Assessment and sectoral variation

				Designing the programme		Who is in charge here?  What is the role of setor reps, professional bodies, trailblazer groups, the IfA, the ESFA, your Head of Department, your key clients and business drivers, the Appprentieship and Work ased Learnig Framework Panel, etc... - making sense of it and focussing on great learning journeys through a variety of modes.				SM / WBL Coaches		30

				Getting things started		We will look at the range of activities that require a blend of academic and professional services collaboration to get things started properly:  These includeEmployer talent recruitment activities, eligibility, Training Needs Analysis for an employer, indivdual needs analysis (RPL) , additional support,  the Commitment Statement, welcome evenings, induction, building and launching the E-portfolio...				SM / WBL Coaches		30

				Three way reviews		What are these for?  Howdo they relate to curriculum delivery?  How do they embedd specific compliance activities, capture evidence and plan for success?
What is WBL Coach and what is an employer mentor.
Clarifying roles:  Course LEader, Acadmeic Advisor, WBL Coach, others!				SM / WBL Coaches		30

				Practising Reviews		This will be an interactive set of exercises to experience, practice, receive reviews during the session.  Peer observation will be used, and by the end of the session each participant should be ready to send on a refined three way refview form to the coach to be finalised.  				All participants		60

				Closing discussion (Q&A)								30

				Seeting up the next session:		Using a case study template based on WBL:
Identification of practice on your area (or closest)
Someting that could get you excited about a new area
A summary of how it hapens, the good, bad and ugly
scope for more innovation?				Indicative 20%		3		hours		delivery

												3		self directed / negotiated



				Session 4:  Experiencing WBL through WBL (2)		2-3 hours

				Delivery Timing:  9 weeks into the programme.



				Moment for reflectin (and action planning!)		General re-cap, Q&A, reflections on experience so far and what we want to get out of the last two sessions				SM		20

				Gateway Period and EPA		Why do we care what happens after the last module?
What happens if we dont design and plan for that?				Facilitated Group Discussion		20

				Applied learning and Work Based learning (mixing it up?)
- Assesment practice		Can we deliver great apprenticeships and great tradtional delivery on the same room?
Strategies and plans...  Exercises to explore...

				Exercises in designing great assessment to meet individual needs		We will consider in groups how to build great assessments that can respond to different learner needs including full time undergraduate, including work experience options as well as work ased learners (like apprentices). We will look at an assessment on the competencies required to get out the house in the morning and also for roacket science!						60

				Case Studies - Discussion		This part will be run in the spirit of WBL practice. All particpants willl be asked to compare and discuss your approach to building a case study for your portfolio and how you are generating evidence of innoation that can support our EPA.						20

				Case Studies - Further work (individual)		Following discussion a quiet momnent to capture new ideas and add more depth and opportunity to your case study - planning ahead...						20

				Case Studies - Further discussion		A further collaborative discussionon how you have adapated your approach during the previous 20 minutes.						20

				Q&A regarding development of your HAP projects		This is an opportunity to plan ahead to the final session where we will return our attention to the HAP, our specific negotiated projects and other concerns.						20

				Seeting up the next session:		tbc
tbc
tbc				Indicative 20%		3		hours		delivery

												3		self directed / negotiated

				Session 5:  Technique in the classroom		2-3 hours

				Delivery Timing:  12 weeks into the programe to wrap up in a timely way ready for next delivery

				What skills are needed to be an effecive facilitator?		In this part we look at how we can hand over the power of learning and relinquish our role as the master of knowledge, whilst offering the reassurance that we do know what we are on about and have provided an effective framework for autonomous, self direted learning that will mee the overall programme learnig outomes and KSBs if relevant.

				Agile facilitation (framework before facts)		The tutor does not have to have alll the answers.  How can we utlise the collective experience and knowlesdge of a learner cohort to enhance the lesson plan and ownership of learning.
·         Communication style and confidence building
·         Story telling for reflexive collaboration within learning paradigms						60

				Embedding compliance		Tricks and tips - for discussion						20

				Making the most of OLD for flexible learning.		We will look at a model for embedding OLDL as integral to curricululm and draw links to your other CPD blocks						40

				Progression, WP and bridging modules		Exploring progressive techniques and innovation that supports learners to progress and obtain WBL opportunities, reagdles of background						30

				Refocus on mico teach - Framework or facts?		Final disccussion to propel your own learning and realisation of KSBs for your e-portfolio and in relation to the HAP generally						20

				Refocus on our WBL projects		Final disccussion to propel your own learning and realisation of KSBs for your e-portfolio and in relation to the HAP generally						20

				Leading others trough change		We will discuss whether ou feel ready to implement change and bring others with you?  How does SHU do this - what skills and knowledge do you need as a leader of change and innovation?						30

				Feedback		How has the CPD block been for you (using feedback to advance learning!)						20

				Seeting up the next steps		Participants will be strongly encouraged to publish and/or present papers on innovation in relevant journals and conferences at Sheffield Hallam University or other options to build a community of practice and an ethos of progressive LTA through collaboration.				Indicative 20%		4		hours		delivery
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Sheffield
Hallam On Line Distance Learning

University for Work Based Learning
Context
. SHU Autumn Delivery Principles (Gold Group)

Document in Sharepoint

. Adapted for Apprenticeships:(Gold Group)
BESE Apprenticeships Sharepoint Site

. Planning and Delivering Blended Teaching:
https://blog.shu.ac.uk/teachingdelivery/

. Course Delivery Guide:
https://blog.shu.ac.uk/teachingdelivery/course-delivery/



https://sheffieldhallam.sharepoint.com/sites/4074/Shared%20Documents/Forms/AllItems.aspx?id=/sites/4074/Shared%20Documents/Course%20Delivery%20Guidance.pdf&parent=/sites/4074/Shared%20Documents&p=true&originalPath=aHR0cHM6Ly9zaGVmZmllbGRoYWxsYW0uc2hhcmVwb2ludC5jb20vOmI6L3MvNDA3NC9FVDlZMmx3cERlcEJnYTJ2a3l5ck5PWUJPUUcwQXN5b0xMb1hmOUNpRW5iMWhBP3J0aW1lPTNETVhFOTRjMkVn
https://sheffieldhallam.sharepoint.com/sites/3043/hda/SitePages/Start.aspx
https://blog.shu.ac.uk/teachingdelivery/
https://blog.shu.ac.uk/teachingdelivery/
https://blog.shu.ac.uk/teachingdelivery/course-delivery/
https://blog.shu.ac.uk/teachingdelivery/course-delivery/
https://blog.shu.ac.uk/teachingdelivery/course-delivery/

Sheffield
Hallam Autumn Delivery for Apprenticeships
University Key Drivers

For Apprentices, and their employers, there are additional drivers and considerations:

« Employers are the key decision maker as to whether Apprentices attend campus
and they will be looking for maximum efficiency due to the economic environments.
Health and safety will not be the single driver for decision making around travel*.
(CMA)

« Apprentices generally have a very different domestic and work situation to full
time students and may have a very dispersed geographic for some courses.

* Delivery models for Apprenticeships are designed and delivered in varied
innovative models, typically for cohorts of 20 and in response to employer preference
and market sectors drivers (see Table)

* Apprentices benefit from a workplace community and have additional
support/delivery, away from campus, from the SHU Work-Based Learning
Coaches and employer-mentors. However, the value of experiential peer
learning is heightened ina WBL Heutogogy.



Sheffield

Hallam _ Autumn Delivery for Apprenticeships
University  \jinimum Requirements, "Semester 1"

for all Apprenticeship courses to build in a specific on-campus community-
building offer, using an appropriate academic module for induction,
orientation and content delivery.

for Apprenticeships that share modules with UG PT the course team should
follow the processes agreed for those programmes.

For Apprenticeships that require Lab or practical work prioritisation is given
to delivering those modules on campus. Table 1 provides an advisory
framework.

Resource Implications

The above model will necessitate duel delivery for apprentices who are
unable to attend due to health reasons or employer policies.

Apprenticeship delivery will need timetabled space for multiple block
periods.
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University

Autumn Delivery for Apprenticeships
Advisory Framework

Type of cohort

Delivery Model

Key Activities

Offer to new starters

Offer to Returning Learners

Closed cohort
(e single client)

3 Day block
G times per year

Large population, mainly in DoM, eg.
Mestle, Morrison, Carphone... Also
Digital L7 for Skybet

{Sirmilar for SY Police, butwith
majority on-line embedded and
employer subcontracting role)

[* Consultclient to determine
preference. e.g. Nestle will not
attend before new year

[* Otherwise offer baseline induction
activities on campusin 1 Autumn
block (Mb. typically 2 or 3 blocks)

Consultclientto determing
preference, offering baseline
community activities on campus in
rain Auturmn block

(MB. Police is new provision)

Consortium cohort
(selected employers)

3 Day block
6 times per year

JCB, Nestle, Hovis ... key clients with
shared approach

f* Consultclients, seek consensus, e.g.
Mestle will not attend before lan.

[* Any on-campus activity will need
equivalent on-lne version

Different employer prefere noes will
mmean any on-campus activitywill
need equivalent on-line version

For those on Jan start dates, offer is
at discretionof Department.

Closed cohort
(e single client)

S day block
c.atimes peryear

Includes NE&BE - Kier and Barratt {in-
scope for OfSTED)
Amey for Rail Engineering similar

MA. Mo newstarts in Autumn
5255100,

Consultclientto determing
preference, These arelan-March
starts, Autumn offer less critical
(Observe OfSTED compliance)

Closed cohort Day release Hallam Academic Professional [* M& - notplanned for Autumn Consultclient (SHU) to determing

{i.e.single client) {i.e. SHU academic staff) preference, offering baseline
community activities on campus.

Open cohort 3 Day block Large population, mainly in DoM, for e Open cohorts benefit most from * Open cohorts benefit most from

(multiple employers)

G times per year

CMDA and L7. Similar and growing in
HW&LS, Food Tech, Supply Chain,
Retail, also Packaging Prof (Do AZD).
{Mb. Digital has 8 week boot-camp)

peer learning.

[ Offer baseling induction activities on
campusin 1 Autumn block

[* Ensure on-line offer to engage non-
attendears

peer learning.

r Offer baseline connection activities
on campus in 1 Autumn block

f* Ensure on-line offer to re-engage
hon-attenders

Open cohort Day release ME&BE: surveying, construction, town | As above. Asabove,
(multiple employers) planning, architecture
Open Cohort, Mixed Day release Primarily in Engineering, but some

(i.e.shared classeswith non-
apprentices)

NEBE

[ Work to SHU principles.

Meonitor non-atte ndance closely for
OfSTED / funding compliance.

|- Offer alternative digital version as

employers may restrict attendance.

[Warkta SHU principles.

Manitor non-attendance closelyfor
OfSTED / funding compliance,
Offer alternative digital verdon as
gmployers may restrict attendance.




Sheffield SHU Course Delivery Guide

Ha!lam . https://blog.shu.ac.uk/teachingdelivery/course-delivery/
University

Adapted Extract:

Teaching . Learning Blended Learning
Activity Student Activity Activity Types |Approaches

Listening, reading, L Flipped learning
Lecture thinking, responding Acquisition Online lectures
Seminar/ Active development of Inauir

knowledge through quiry. Blended seminar model
Workshop/ . . . Discussion : :

. discussion, exploration, : Online seminar

Tutorial Collaboration

and collaboration

Live practical
Remote lab
Simulated practice

Studio/ Lab/ |Development of practical |Practice
Practical skills Production

Collaboration
Inquiry
Production

Group project
Group presentation

Working in groups to
explore or create

Group Work



https://blog.shu.ac.uk/teachingdelivery/course-delivery/
https://blog.shu.ac.uk/teachingdelivery/course-delivery/
https://blog.shu.ac.uk/teachingdelivery/course-delivery/
https://blog.shu.ac.uk/teachingdelivery/course-delivery/

		Teaching Activity

		Student Activity

		Learning Activity Types

		Blended Learning Approaches



		Lecture

		Listening, reading, thinking, responding

		Acquisition

		Flipped learning
Online lectures



		Seminar/ Workshop/ Tutorial

		Active development of knowledge through discussion, exploration, and collaboration

		Inquiry
Discussion
Collaboration

		Blended seminar model
Online seminar



		Studio/ Lab/ Practical

		Development of practical skills

		Practice
Production

		Live practical
Remote lab
Simulated practice



		Group Work

		Working in groups to explore or create

		Collaboration
Inquiry
Production

		Group project
Group presentation



		Work Based Learning

		Experiential activities, or training, in the work place 

		All and Any.



Reflection and Planning

		Blended seminar model
Online seminar

Portfolio and Peer to Peer  Workshops








Sheffield On Line Distance Learning for
Hallam

UlliVEl‘Sitl_.] Work Based Learning
Our role today

@ Capability
Guild, NCEDA, Edge, College/ Departmental Green Days...

@ AWBL Steering Group Commission
@ Survey, Interviews, Case Studies, Workshop

@ Proposed addendum to Course Delivery Guide:
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Sheffield &= ety
. Degree Apprenticeships report

University  °
. highlights need to boost
- productivity and social mobility
NCEDA

National Centre of Excellence Degree Apprenticeships
Space to celebrate excellence and SHU’s growing reputation as a national leader...

« Launched 2018: National Centre for Excellence in Degree Apprenticeships
e Conor Moss, Dean of WBL in Times Higher Education.
o Chamber of Commerce article on regional impact &further video interviews
e 2018, SHU with UVAC hosted a national conference on

high quality apprenticeships and their impact on social mobility.

* Proceedings: https://uvac.ac.uk/free-online-access-to-our-official-journal-higher-
education-skills-and-work-based-learning/

« SHU event on WBL Assessment (Nov 2019): Slides, videos, case studies.
« Update on the SHU approach to Embedding Apprenticeship Essentials

« Edge Research 2020: Sustainable Degree Apprenticeships

« Staff Workshop, July 2020 - OLDL for WBL ...



https://www.shu.ac.uk/alumni/news/the-opening-of-our-centre-of-excellence-for-degree-apprenticeships
https://www.timeshighereducation.com/blog/degree-apprenticeships-hold-opportunities-students-and-employers
http://www.scci.org.uk/2018/11/jake-berry-mp-opens-sheffield-hallams-new-national-centre-of-excellence-for-degree-apprenticeships/
https://www.apprenticeshipsdirectory.com/videos/launch-of-national-centre-of-excellence-for-degree-apprenticeships-1638
https://uvac.ac.uk/
https://uvac.ac.uk/free-online-access-to-our-official-journal-higher-education-skills-and-work-based-learning/
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https://uvac.ac.uk/free-online-access-to-our-official-journal-higher-education-skills-and-work-based-learning/
https://uvac.ac.uk/free-online-access-to-our-official-journal-higher-education-skills-and-work-based-learning/
https://uvac.ac.uk/free-online-access-to-our-official-journal-higher-education-skills-and-work-based-learning/
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https://uvac.ac.uk/free-online-access-to-our-official-journal-higher-education-skills-and-work-based-learning/
https://blogs.shu.ac.uk/wblapprenticeships/summary-of-nceda-staff-development-event-november-2019/
https://blogs.shu.ac.uk/wblapprenticeships/developing-an-apprenticeship-course/readiness-checklist/
https://uvac.ac.uk/edge-foundation-research-sustainable-degree-apprenticeships/
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University The call outs for Apprenticeships

Results of Google form survey, May 2020

« Survey and Workshop a response to a piece of work commissioned by the AWBL
Steering Group

17 responses - across Planning, Chartered Manager, Rail Engineering, Hallam
Academic, Food Tech, Health, Occupational Therapy, Digital Technological Solutions,
Undergrad and Postgrad

» This presentation of results focusses on outcomes and statements that are of
particular significance to apprenticeship delivery and would not already be
incorporated in the current Course Delivery Principles Document and SHU On-Line
Delivery Guidance

 What supplementary guidance comes from this? - ldeally case study approach?
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University The call outs for Apprenticeships

Please confirm your role(s) in relation to Apprenticeships

17 responses

College Academic Leadership
role

Deparmental Delivery [
Leadership Role

Apprenticeship Course Leader

Module Leader 7 (41.2%)

Head of WEL

academic advisor/coach 1(5.9%)
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University The call outs for Apprenticeships

These responses reflect a group of practitioners who moved into this challenge as more
enthused by work based learning than On-Line Distance Learning methods...

8 (47.1%)

WBL 5 (20.4%)
Average Score 4.1

2 (11.8%) 2 (11.8%)

4 (23 5%) 4 (23.5%)

3 (17.6%)

OLDL
Average Score 2.9
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University The call outs for Apprenticeships

 The Key factors for SHU within the HE sector as it moves to more OLDL?
» Factors for SHU Apprenticeship provision moving to OLDL methods?
 How do key factors apply for the specific apprenticeship job roles in your field?

 What about your own pedagogic (LTA) perspectives affecting your emerging OLDL
practice?

 What are the key OLDL methods you took into this new situation that still work and
you might wish to share?

 What about new/adapted approaches of OLDL for Apprenticeships (WBL) that you
are now keen to recommend?

» Please indicate the intended/known impacts of these activities for Apprentices?

« CASE STUDY MOMENT - Any further reflections / evaluation / proposal for sharing
best practice?
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Jarvis offers his version of learning expertise

A revised visual is found in this 2016 paper:
https://doi.org/10.1080/02660830.2015.11661676

|l|--||m-r.ulq:-‘;u. e .

Figure 3 The Warsksrmiiaan Of T Pason Dough sy s

On Line distance Learning for
Work Based Learning

Reflections from Jarvis...

One becomes an expert not simply by absorbing explicit
knowledge of the type found in text-books, but through
experience, that is, through repeated trials, ‘failing, succeeding,
wasting time and effort ... getting a feel for the problem,
learning when to go by the book and when to break the rules’.
Human experts gradually absorb ‘a repertory of working rules
of thumb, or “heuristics”, that combined with book knowledge,
make them expert practitioners’. This practical, heuristic
knowledge, as attempts to simulate it on the machine have
shown, is ‘hardest to get at because experts — or anyone else —
rarely have the self-awareness to recognize what it is. So it
must be mined out of their heads painstakingly, one jewel at a
time.

Nyiri, J. (1988) ‘Tradition and practical knowledge’, in J. Nyiri and B. Smith (eds)
Practical Knowledge: Outlines of a Theory of Traditions and Skills. London: Croom Helm.

Consider this proposition (for discussion in a facilitated section of the event):

You are an expert in Work Based Learning and already have the skills to develop great on-line delivery,
whilst the University has the platforms and support infrastructure to enable an outstanding transition...


https://doi.org/10.1080/02660830.2015.11661676

SthﬁEld On Line Distance Learning for
Hallam Work Based Learning

University

14:00

14:10

14:30

15:50

16:00

Thursday 2" July, 2-4pm

Agenda

Welcome and Introduction

SHU Autumn Delivery Principles and On-Line Delivery Guidance (Gold Group)
Capability - NCEDA, Edge, College Green Days...

AWBL Steering Group Commission - our role today...

Your Survey outcomes (Sam)

QA

Proposition for debate - Reflections on Jarvis - (Petra Kompenhour)
Apprenticeships On-Line - case studies (10 minutes fly through!):
Further Innovations - Developing your KSBs (Petra Kompenhour)

WBL OLDL Addendum (key principles and practice)
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Reflections on Jarvis

Learning takes place in a context:

e University context
e Work context
e Learner context
o Previous experience
o Previous knowledge
e Learning creates a ‘wave’ in someone's narrative (life story).

e Learning is a whole body experience and includes conscious and
unconscious aspects

e Fits well with Occupational Therapy - person centred and enabling
e Google to help facilitate this learning
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Using google-suite in Context

« PT and OT apprentices - soon to be expanded

o Integrated modules - professional requirement
for learning with, about and from each other

o LVv4: apprentices use real life case studies
(these are human beings) to collaborate on
whilst in the workplace

o LV5 apprentices use given (complex) case
studies and collaborate whilst in the workplace.
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® Assessed group presentation around case study
outlining Multi Disciplinary Team involvement with
Involvement from each apprentice

® Collaborate via Google- using sheets, docs, slides.
o Version control
o edits
o access

® Example slides stakeholder event
® Example HEE project



https://docs.google.com/presentation/d/1e_67PGni3iZy-NU93Vy4v2R81HBB96HCKx_dFBjI0PI/edit?usp=sharing
https://docs.google.com/presentation/d/1qYNwHa3UivwMyfvHnSkqzW8VYMxN3EkMG2RuopWFSsI/edit?usp=sharing
https://docs.google.com/document/d/1H708C4hsO68KKle2_JVFyC8rKAngR5ocT7TLbqR5bRc/editheading=h.8j8z0vlvgiqy

Sheffield
Hallam

University  Proposition

® You are an expert in Work Based Learning and already have the skills to
develop great on-line delivery, whilst the University has the platforms and
support infrastructure to enable an outstanding transition...

Break(out)



SthﬁEld On Line Distance Learning for
Hallam Work Based Learning

University

14:40

Thursday 2" July, 2-4pm

Agenda
Apprenticeships On-Line - case studies (10 minutes fly through!):

Project Impact Update - David Beck presents inspirational Apprentices
Paul Wyton - Supporting on-line projects

Collette Turner /Neil Berry - Simulated Meetings for OLDL confidence
Andy Hirst - Visual meetings for KSB analysis

Glynn Hawley/ Dean Stanford-Palmer - Preservation

Kaeren Van Vliet - Paring modules for employer engagement

Beth Sidaway - Agile lesson planning for virtual glitter

Q Q©8 8 8 ¥ 8 8 W

Sarah Fidment - Delivering a %2 day block on line
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Apprentice IMPACT
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=

3 Way Relationship...

-]

» World Class Education
e Employer Objectives
e |ndividual Drive, Ambition & Growth

‘ Education + Employer Engagement, I Relevance, I Impact

» Syllabus led, work-based assignments / projects

» Evidence portfolio of learning that has been applied in the workplace
» Dissertation / Work-based project

e 3-Way Reviews
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The Role of the WBLC...

= To promote, facilitate and drive the value that can be gained
from the 3-way relationship

= To drive behaviours through a continual targeting and review
cycle

= To align with academic staff and employer

= To understand the End Point Assessment Plan
= To drive compliance

= To listen, support, flag-post & encourage

= To identify the gaps (blind-spots)
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The Role of the WBLC...

In the “New World”

e Be sensitive to the immense time pressures of the
apprentices - LISTEN

e Probe for the evidential value of their experiences

e Help to prioritise activities

e Find ways for apprentices to capture enough detail so that
evidence can be captured at a later date (if required)

e Promote academic deadlines and be aware of those that
are struggling

e Monitor compliance
e Monitor & promote engagement
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Apprentice IMPACT...

What IMPACT have our apprentices been able
to make within their workplace during
lockdown?

Recognise the challenges...

How are we supporting them (WBLC)?




Sheffield |Sheffield
Hallam Business \&K Apprenticeships

Apprentice IMPACT...

IMPACT examples... BERLE oA

IMPACT

Tl!ﬂ!‘%FUTURE

Z HDTIVATIDN

n Too many to present all

n Across all disciplines and
levels
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University | School

Apprentice IMPACT...

I
SLMDA

1)

The deployment of a 3 year IT project in 4 weeks to allow remote working
(NHS — Grimsby)

The reallocation of council resources and buildings to create food banks & PPE
hubs (Leicestershire Council)

Policy changes that resulted in the devolution of centralised NHS
procurement, to allow individual Trusts more freedom to source essential PPE
and equipment (NHS - Chesterfield Hospital)

The creation and management of hospital emergency care, resource planning
strategy with 4 levels of contingency for when doctors and nurses fall ill.
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Apprentice IMPACT...

CMDA

The secondment of Morrisons apprentices to their recruitment and onboarding drive
(circa 7000 new hires across the UK)

An apprentice, took the reins as Shift Manager for one week on a new Clipper Contract-
plaudits from line manager and team as all KPIs achieved and exceeded

A Clipper apprentice has successfully project managed the implementation of a new
ecommerce solution for one of their customers. The impact on the customer is that
they now have a new channel to sell their products and the impact to Clipper is that
they have a new revenue stream which has very positivley impacted the P&L.

Supporting the local councils CV-19 response including deployment of PPE.
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Apprentice IMPACT...

I
CMDA

9) Standing down from regular duties to help support community hub and delivering
prescriptions within the community.

10) Helping design Smart Cities and Smart Rural Communities with a citizen focus for the
next big push for public services

11) Post-restructure London regional People Management project - through full cycle from
recruitment & selection to induction & training

12) Design & implementation of new company-wide online Marketing Training Module

13) A project looking at environmental and social governance factors in their developing
business strategy, and the risks that Covid brings.
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Apprentice IMPACT...

I
CMDA

14) A project looking at developing and implementing an effective staff welfare policy, and
how this might impact on staff motivation. Reflection on the significance of the study
during this pandemic, in terms of the importance of prioritising staff mental and
physical wellbeing. Proposal for improvements in policy.

15) Quite a few projects on Agile working / systems research and preparing for the ‘new
normal’.
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Apprentice IMPACT...

Facilities Management

16) Apprentices coordinating the use of assets, including halls of residence, to help prepare
food packages for the local community and house hospital workers in response to covid.

Charted Surveyor — Quantity Surveying

17) Given Lead QS status on a hospital refurb, made a top priority due to the demand for
bed space

18) Reviewing implemented health and safety plans to check for consistency across sites

Digital
19) Numerous examples of computing apprentices taken off the day job to support urgent

projects around the shift to remote working / learning. Examples are Wales High School,
NHS Trusts, Wipro.
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Apprentice IMPACT...

Engineering

20)

21)

22)

23)

An apprentice at an engineering consultancy was able to work throughout lockdown
and has been project manager on the electrification of the new line/ platform at Leeds
train station, which is now up and running. His involvement was in design, planning and
delivery.

A company that designs and implements advanced control systems for a range of
industries e.g. steel and heavy industry. They currently have three apprentices on HDA.
Technical director commented during reviews that these apprentices are now the
expert leads in a number of specialist areas.

A company designs and manufactures seabed installations to control oil and gas
production. Company has nine apprentices. They are involved in the design,
manufacture and implementation of the installations: working to extremely high
customer specifications for operation in a harsh and unforgiving environment were
mistakes can have catastrophic consequences.

A company designs and manufacturers advanced agricultural machinery. It has one
apprentice. Apprentice used theory from first semester to redesign machinery reducing
weight and costs. This involved working on shop-floor with production teams.
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Apprentice IMPACT...

I
Highlights

1)

2)

3)

4)

5)

The deployment of a 3 year IT project in 4 weeks to allow remote working (NHS -
Grimsby)

The reallocation of council resources and buildings to create food banks & PPE
hubs (Leicestershire Council)

The secondment of Morrisons apprentices to their recruitment and onboarding
drive (circa 7000 new hires across the UK)

A project looking at environmental and social governance factors in their
developing business strategy, and the risks that Covid brings.

A project looking at developing and implementing an effective staff welfare policy,
and how this might impact on staff motivation. Reflection on the significance of
the study during this pandemic, in terms of the importance of prioritising staff
mental and physical wellbeing. Proposal for improvements in policy.
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Apprentice IMPACT...

I
Highlights

6) Apprentices coordinating the use of assets, including halls of residence, to help

prepare food packages for the local community and house hospital workers in
response to covid.

7y Given Lead QS status on a hospital refurb, made a top priority due to the demand
for bed space

8) Numerous examples of computing apprentices taken off the day job to support
urgent projects around the shift to remote working / learning. Examples are Wales
High School, NHS Trusts, Wipro.

9) An apprentice at an engineering consultancy was able to work throughout
lockdown and has been project manager on the electrification of the new line/
platform at Leeds train station, which is now up and running. His involvement was
In design, planning and delivery.
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Apprentice IMPACT...

Consider the IMPACT these individuals have made not just to
their employer, but to society as a whole...

This Is no surprise...
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Apprentices...

N

iiiiiii

Apprentices are RECOGNISED BY THEIR EMPLOYERS as
having talents, abilities and a potential worth investing in

Apprentices are actively DRIVEN TO CONTRIBUTE and
make a positive IMPACT in the workplace

Apprentices are supported and stretched through the
unique 3-WAY RELATIONSHIP that develops between the
employer, the university and themselves



Sheffield - O
Hallam Supporting on-line workshop

University  and work based assessment
Paul Wyton

*  Working from the following - Note students were all managers working at a senior level (MBA FM):

— All day online does not engage — need to break up activities into synchronous and asynchronous taught, self study, group activity
and one to one learning opportunities.

—  Despite requests students pulled away for work issues or have technical problems — need to enable catch up and cannot assume
all students have covered materials / activities

. Issues

* Live sessions
—  Become too didactic Lose rich dialogue — Large groups do not talk, discussions become artificial
—  Engaged? - Blank screen, drifting attention lack of feedback and interaction
—  Small groups work well (up to 4)- often clunky to get into and out of groups, lose some control, challenge of not knowing what is
happening in groups, feedback is a bit contrived and can take a long time
»  Self study activities
—  Take time to develop
—  Not completed when desired
—  Cannot assume activities and intended learning have been completed

*  Group activity

—  Worked well with small group though inconsistent participation, lose control

—  Feedback session worked but drawn out lacked spontaneity and cross discussion
e OnetoOne

—  Tutorials felt really important students wanted to feel they knew what they were doing and only really got this from a 1 to 1, despite
briefing by screencast, powerpoint and written, very time consuming

—  Most natural part of the learning experience



Sheffield Case Study:
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Case Study:
%Iﬁ}?el}lslt Collette Turner / Neil Berry,
I_-I Simulated Meetings for Surveying & Construction

Andragogic Impact (including WBL)

Laurillard learning activities

Acquisition {Inquiry Discussion Practice Collaborate |Production

Platform:

Blackboard |+ Teething issues: Realities of preparation; Importance of timelines,
Collaborate / (outstanding actions); Wifi bandwidth.

Zoom : :
* Dry run on shared videos; Polls as ice breakers

* Multi-tasking using the software whilst dealing with professional
communication challenges.

 Demanding LTA approach but should ultimately support apprentices in
junior positions to go out to develop knowledge skills and behaviours in
their job roll with enhanced confidence.

 WABL: Comparison of the themes and the simulation to their own work
place experiences, enabling peer to peer evaluation.



https://shu.primo.exlibrisgroup.com/permalink/44SHU_INST/at0fmn/alma99470140602501

Sheffield Melding work based learning and

Hallam

University online delivery — Visual Meetings as

an example

Changes in the workplace require new methods
and practices

* Globalization
» Distributed teams
« E.g suppliers, designers,
programmers, home workers, gig
economy

« Change / Project management
» Pace of change
» Agile approaches

* |nnovation management
« Design thinking, User experience

i . i

15 MEET. J.ﬂ.'—'__:j____
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A Playbook for Innovators,
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O'REILLY" James Macanaio
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Technology as a facilitator

« Team Communication - Zoom, Hangouts,
Slack, etc....

* Project management — Jura boards,
Kanban, Trello, etc...

e Visualization — Mural, Miro
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MIRO — Empathy map

e Empathy map
— Used to elicit and uncover thoughts and
feelings
— Used in Design Thinking Methodology

— Example of a visual meeting
e https://miro.com/app/board/09J kprVJgU=/



https://miro.com/app/board/o9J_kprVJqU=/
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Other visual frameworks

e Bullseye — to identify
weak KSB evidence

* Feedback grid




Sheffield
Hallam
University

Free stuff

e Most online tools have free educational
licenses, some are better than others

— MIRO — 99 people
— MURAL - 25 people
e Best to test

* Find an app you like ask for a free
education license
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University BSc Packaging Professional

Presenting on-line lecture
content

On-line seminar oo Lo
" "‘I'l“
II:.P:UI;thr

How to ensure students have
understood topics raised during
a formal lecture

Guides to encourage course
engagement

Provide students with a
project/assignment timeline

Sz
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Presenting on-line lecture content w“;ﬂy o
P
. . : s
# Explain how new topics build on course e
content to date il ™"
T i
¢ Reiterate how the content relates to the o

module Learning outcomes

0 Use more images than text — try to relate images
to their workplace or related to their workplace

@Mﬁfﬁi
A : @ﬂwﬁ?’?gﬁg\gﬁw
pprentices were asked to select 3 food e P
products and then complete a number of @%%g:ﬁ“
guestions using these products to answer “%‘;%g;}gg?@‘““
guestions based on the lecture content 5

Chat function widened the engagement
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On-Line Seminar

# Workshop forms uploaded to BB

0 Tutor can check how understanding is landing
and application is developing

. Any format is fine — Hand Written, Typed,
Photo’s anything is good!!

Read through and share several of these
| during the online seminar — select them at
random or simply go through alphabetically.
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Provide students with a project / assignment timeline

¢ This provides students with an indication of what stage they need to reach
for various aspects of the project in order to meet the submission deadline.

0 It helps students plan to the most out of the remote teaching sessions
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University kaeran Van Viiet

Context

Shift in wider national planning education approaches
 Shared DA and non DA delivery pattern of the Hallam courses
* Incremental testing of work based approaches

* Incremental course and staff development

 Employers new to apprenticeships
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University kaeran Van Viiet

Rationale for Pairing (1)

» Develop a stronger ‘virtual narrative’ for the course delivery
* Rationalise assessment journey and linkages to KSBs

» Logistic easing for ensuring rationale face to face delivery
and optimising face to face

» Semester foci for apprentices and work places - different
areas of planning - e.g. Policy development - Planning
Implementation - Environmental Planning etc.
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University kaeran Van Viiet

Rationale for Pairing (2)
» Appropriate flexibility for employers in identifying work based projects
and assessment foci

» Allows full integration of the work based assessment foci as a teaching
tool

 Modules can have shared themes initially but longer term
resources/assessment foci

» Potential to add different learning perspectives for the same WBL foci



https://www.google.co.uk/url?sa=i&url=https://www.wired.com/2011/04/multitasking-brains/&psig=AOvVaw0nhCxotbZHMqu3uT-FTbrc&ust=1593721281675000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCKCc2NrwrOoCFQAAAAAdAAAAABAD



https://www.google.co.uk/url?sa=i&url=https://stocky.ai/images-gifs/snow-gif-of-purple-glitter-background-7/&psig=AOvVaw1smoyHPm2-FHa-phyO52Ud&ust=1593720858007000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCKjQyv_urOoCFQAAAAAdAAAAABAI

ﬁgﬁfﬂﬁm Virtual Glitter for Ocupational

University Therapy Degree Apprentices

Beth Sidaway

Planned as a double week block, with 4 days on creativity theme
Detailed schedule of practical, experiential, reflective interactions
A sculpted, problem-solving exploration of constructive alignment

Google Community worked well to enable an additional loop of
community driven feedback for learners

The responsive creativity (adaptability) of the tutor becomes a
demonstration of professional behaviours

... Inspire the students to raid their homes and gardens ...



ﬁgﬁfﬂﬁm Virtual Glitter for Occupational

University Therapy Degree Apprentices
Beth Sidaway

* In any profession you have to expect the unexpected - Be prepared
to demonstrate the agile and reflexive behaviours you are expecting
of your learners.

 Read the Apprenticeship Standard and identify which knowledge
skills and BEHAVIOURS you are exhibiting during delivery.

« With persistent planning and agile delivery methods the on-line
delivery can support the same learning outcomes with gains and
losses to discover.
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Hallam . Holistic Preparation for
University Leadership and Change Block Teaching

Sarah Fidment

"conceptual thinking" is a key skill for leadership.

If you can’t create a vision and an appealing road map for
change then you won't take people with you.
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EXECUTIVE MBA - LEADERSHIP
AND CHANGE MODULE

TASK ONE — LEADERSHIP &
CHANGE MANAGEMENT
CHALLENGES
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« Process thinking and organisational change
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change
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manufacturing / sales organisatiow.
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CHANGE MANAGEMENT

=Consistency, delivery, review an
assessment of effectiveness of
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reinforcement & repackaging of
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results & change.
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messages, communicated with
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st importantly —
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thinking. «\/impex team to have the desired THEORY
It cannot be changed VITALITY, ENERGY & DYNAMISM LIRCCT
without changing our (VED). Or to have an “actor for JdRLLL.
thlnklng " change” enhancing these M ODEL

characteristic aspects of their
‘2ssional personality.
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EVOLVING
VIMEED o [

CULTURE _ Eg&%ﬁﬂ-ﬁ% Vimpex? Vimpex could

a s FT AND / & MINDSET Change through embracmg
FOCUS ideas like: -

Together we can Everybody

lead Vimpex into in Vimpex

the future with VED must perform

= Vitality for the team

- Energy to succeed

- Dynamism and win

3 EMBRACE
. CHARACTER ’0/ NEW IDEAS
Be Aware. What

Everyone has
can improve? ideqs vosd

Be Adept. When Everyone has bod ideas.
and how? Everyone has a voice
Be Agile. I'm ready to share to improve

to change? Vimpex.

-COMMENT |

REPLACE -COMMENT |

= OLD A& VIMPEX
& THINKING () TRAITS

Let us not be
creatures of habit
and regularly adopt
to change.

To evolve and to
continually learn

to improve.

To lead our industry,
to work together to
succeed and be ready
to manage changes.
Understand why we
must improve.
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Existing Case Study
(October 2019)

Food Technical
Professional

Story-telling in
Apprenticeships

Dopamine, Oxytocin and
Endorphins...

TED talk on science of
story-telling

Sto Iing for nticeships - Food Technical Professional

Prevention Based CE

Frank Yiannis is & champion of Food Safety Culture and was responsible for helping direct
the indusiry to not simply enforcing food safety messures but enswning that they are part of 2
companies culliure. Training is at the heart of this but as hghlighted by Yiannis (2015) “Are
you simply imparting knowledge or are you infleencing behavior and providing preventon-
based expenence t0o0?" He went on to provide evidence of better ways of training “that not
only impars knowledge and skills, but "experience” too.*

Storyteliing is not only 8 wuseful way for imparting knowledge and skills during the contact
time bt is & way to get apprentices to link with their professional life and create evidence
that s nich in expenence for their portiolios.

Apprentices need to be encowraged o share their experiences. In their work place they
will hewe a number of experiences that will be ussful in the context of any module thart
they are gtiending. including; current issues, history and expenence, observed practices
and different perspectives (due to the productfactory type).

Find space fio lef tham il their sfones...

P o | - Ly o -
SEok out the PEETHIgS. ..

In contact time and module dedivery, the use of stories and
pictures is & valuable tool that provides real expenence for the
learner - it gives them examples that they can then relate to
thedr own place of work. For example - in a food microbiology
lecture, taking bkeamers through the reasons for swabbing and
an indication of swabbing locations, demonstrates very lite
expenience. In confrast, stores coupled with pictures provide a
masch richer experience. The photos show a simple piece of
equipment that is apparently clean but on imvestigation was the
soaarce of E.coll into the product through poor cleaning. The
detailled story behind these pictures gives real insight into the
consequences and issues in poor hygiene.

Sheffield | Sheffield W 5 g
Business == Apprenticeships
School =y

Food Industry Technical Professional
Degree Apprenticeship



https://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwify9zQ8qzqAhUXilwKHUjEDbYQwqsBMAB6BAgKEAQ&url=https://www.youtube.com/watch?v%3DNj-hdQMa3uA&usg=AOvVaw1EPHSSi3CzUEjYDcbFIifT
https://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwify9zQ8qzqAhUXilwKHUjEDbYQwqsBMAB6BAgKEAQ&url=https://www.youtube.com/watch?v%3DNj-hdQMa3uA&usg=AOvVaw1EPHSSi3CzUEjYDcbFIifT
https://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwify9zQ8qzqAhUXilwKHUjEDbYQwqsBMAB6BAgKEAQ&url=https://www.youtube.com/watch?v%3DNj-hdQMa3uA&usg=AOvVaw1EPHSSi3CzUEjYDcbFIifT
https://www.google.co.uk/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&cad=rja&uact=8&ved=2ahUKEwify9zQ8qzqAhUXilwKHUjEDbYQwqsBMAB6BAgKEAQ&url=https://www.youtube.com/watch?v%3DNj-hdQMa3uA&usg=AOvVaw1EPHSSi3CzUEjYDcbFIifT
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 What are the challenges and
options to ensure rich peer to
peer dialogue?

 How much do apprentices
value these interactions and
what is the impact on
development?

 What about customer
confidentiality and commercial
sensitivity ?

code of conduct for students
(and staff!)

The power of emotion
Stories and food safety hawve long been used 85 8

treining tool. Some siories capture the swdisnce
through an emotional reaction such as the recent
national allergen control stories.

The recent issues in allergen control with Prat A
Manger shocked the country because of the
heoarific details that were told by Matasha's father.
Despite her father administering two EpiFen
injections, Matasha died in & hospital in Mice within
heowars of eating the Pret sandwich.

“Matasha said that she still couldn't breathe and
desperately kooked at me, she said ‘Daddy, help
me, | can't breathe’,” Mr Ednan-Laperouse said in
a statemeant.

Matssha was not the first person to die of
anaphylactic shock but her story has changed food

safety legislation.
Apprentices have been encowsged to tell their stories in a number of ways in addition to
the reflactive pieces in their portfolios or assignments e.g
- Drawing their jowmney of how they hawve ended wp on the apprenticeship
- Sending ‘holiday postcards' from thedr 20% OTJ expeniences and discussing them in the
module bloeck or &3 part of their portfolio

Apprentices each have their own stones o tell. These will be

varied by the background, age, experience and point in their
career. Additionally their job role will vary to that of their pesers.

In open cohoris, this vansty is hugely beneficial for peer
lzamning. The pholos demonstrate some of the varety in 20%

OTJ leamings - controls for defrosting pork pies to planting in
South Americal

Sheffield | Sheffield
Business *-"":I'”l" Apprenticeships
Schoaol =

Food Industry Technical Professional
Degree Apprenticeship
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University

14:00

14:10

14:30

15:50

16:00

Thursday 2" July, 2-4pm

Agenda

Welcome and Introduction

SHU Autumn Delivery Principles and On-Line Delivery Guidance (Gold Group)
Capability - NCEDA, Edge, College Green Days...

AWBL Steering Group Commission - our role today...

Your Survey outcomes (Sam)

QA

Proposition for debate - Reflections on Jarvis - (Petra Kompenhour)
Apprenticeships On-Line - case studies (10 minutes fly through!):
Further Innovations - Developing your KSBs (Petra Kompenhour)

WBL OLDL Addendum (key principles and practice)



Sheffield
Hallam

University Over to you!

® Aswe can see by the experiences today many are already doing this, but we want
you all to become better at this. So how can we line up your WBL and subject
expertise with the platforms that are there?

® \What ideas have today sparked in you?
@ \Who might be able to help you with this?
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What are your actions going forward against the academic
development standards KSB's?

Areas of
Activity
(Skills)

Professional
Values
(Behaviours)

Core
Knowledge

https://www.instituteforapprenticeships.org/apprenticeship-
standards/academic-professional/



https://www.instituteforapprenticeships.org/apprenticeship-standards/academic-professional/
https://www.instituteforapprenticeships.org/apprenticeship-standards/academic-professional/

Sheffield
ity Core Knowledge

1. Arange of teaching, assessment and feedback methods used in higher education to
support learning and achievement

2. How students learn and how research is conducted, within their own and related
disciplines and in inter-disciplinary or transdisciplinary contexts.

3. The regulatory, administrative, financial and planning procedures, risk management,
guality assurance and enhancement, and technological processes associated with
effectiveness in their role in higher education.

4. Methods for evaluating the effectiveness of academic activities, such as teaching or
the quality and impact of research.

5. How to engage with relevant professional bodies and other external organisations to
support their work.

6. Innovative approaches to undertaking their work to create interest, understanding and
enthusiasm among their students, funders or stakeholders

7. The application of technological processes associated with effectiveness in their role
within the HE sector.

8. How to adapt delivery methods to support a range of needs.

9. The principles of reflective practice and the methods for applying reflective practice to
their own professional development.
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Teaching Specialist Knowledge

1. Current subject and pedagogic research which support the development of advanced
practice in the learning environment.

2. Complex information management and advanced digital literacy.

3. The subject knowledge base and the methods for facilitating learning through
engagement with it.

4. The application of a wide range of technologies and digital skills in support of learning
and teaching.

5. The methods required to develop curricula, monitor delivery and evaluate course,
award and programme design



ﬁhﬁfﬁem
University Core Skills

1. Deliver higher education teaching of high quality through lectures, tutorials, practicals
or seminars.

2. Use varying teaching styles depending on the learning environment and students’
needs.

3. Developing research questions and hypotheses prior to undertaking research.
4. Analysing, synthesising and using critical thinking in the conduct of research.

5. Supervision and mentoring of students and peers to develop knowledge in their
subject discipline.

6. Manage their own continuing professional development (CPD) in subject disciplines
and pedagogy, incorporating research, scholarship and professional practices.

7. Self-management through preparation and prioritisation, time management,
responsiveness to change, and achieving a work-life balance.

8. Communicate orally and in writing and collaborate effectively, to manage people,
processes or teams.

9. Use digital technologies effectively to develop and disseminate knowledge and
understanding of subject disciplines.

10. Share ideas and evidence with students, peers, policy makers, private and public
organisations, as well as collecting evidence of the impact of their work.

11. Implementing approaches to academic practice informed by equality and diversity.
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Teaching Specialist Skills

1. Play aleading role in the development and deployment of innovative teaching
and assessment techniques to deliver HE teaching of high quality across a wide
range of modules and to all levels.

2. Develop innovative HE course materials, monitor delivery and evaluate course,
award and programme design

3. Design a wide range of teaching environments to facilitate student learning and
engagement.

4. Integrating subject and pedagogic research and scholarship with teaching practice
and supporting changes of practice.

5. Analyse and synthesise information and use critical thinking to develop and share
insight into their pedagogy and discipline area.



Sheffield

Hallam .
University Core Values & Behaviours

1. Consider ethical, sustainable and inclusive practices and equality of opportunity to a
professional standard.

2. Be mindful of one’s CPD in relation to career management, responsiveness to
opportunities, networking, reputation and esteem.

3. Commit to CPD in relation to relevant contemporary issues such as: student
employability and graduate employment destinations; ethics and sustainability,
academic integrity, legal compliance and intellectual property, respect and
confidentiality, and health and safety.

4. Consider evidence- informed approaches and the outcomes from research,
scholarship and CPD to inform their own professional practice.

5. Be mindful of the wider context (policy, economic, societal, technological, legal,
cultural and environmental) in which higher education operates, recognising the
implications for professional practice.

6. Seek opportunities to network, to practise public engagement and to communicate
effectively.

7. Be enthusiastic, self- confident, and self-reflective.

8. Persevere, have integrity, be prepared to take responsibility, to lead, mentor and
supervise.



SthﬁEld On Line Distance Learning for
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University

14:00

14:10

14:30

14:40

15:50

16:00

Thursday 2" July, 2-4pm

Agenda

Welcome and Introduction

@ SHU Autumn Delivery Principles and On-Line Delivery Guidance (Gold Group)
@ Capability - NCEDA, Edge, College Green Days...

@ AWBL Steering Group Commission - our role today...

Proposition for debate - Reflections on Jarvis - (Petra Kompenhour)

Your Survey outcomes (Sam)

Apprenticeships On-Line - case studies (10 minutes fly through!):

Further Innovations - Developing your KSBs (Petra Kompenhour)

WBL OLDL Addendum (key principles and practice)
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Apprenticeship Learning Coach

Course Leader
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The Mentor (employer)



ﬁgﬁgfliﬁld Emerging Narrative

University Messages to AWBL SG and
Addendum to Course Delivery Guide...

 Employer expectations

« Varied competitive drivers
« Different QA parameters (Embedding Apprenticeship Essentials - AlIR)
* Flexibility, whist maintaining attendance data and interventions
« Hallam Welcome is 80% inappropriate

 On-boarding is mandatory but we can improve readiness

« Experiential accelerator

« Additional pressures and distractions

 Power of Story telling

* Incredible impacts

* 80% Off the Job Training challenges

 APRs are going really well! - reframe?

* Peerto peer sector comparison to support KSB development
« Dealing with trust (confidentiality and commercial sensitivity)

« Facilitation and engagement - Community is king

« Spotlight on Widening Participation

Thank you
Further discussions?
Close



	Slide Number 1
	Slide Number 2
	Context (pre Corona)�Agendas for Practice
	On Line Module Planner (Apprenticeships)
	On Line Module Planner (Apprenticeships)�Understanding variability and fixing milestones
	Slide Number 6
	Autumn Delivery for Apprenticeships�Key Drivers
	Slide Number 8
	Advisory Frameowrk
	Slide Number 10
	Slide Number 11
	Slide Number 12
	OLDL and WBL  �The call outs for Apprenticeships
	Slide Number 14
	These responses reflect a group of practitioners who moved into this challenge as more enthused by work based learning than On-Line Distance Learning methods...
	OLDL and WBL  �The call outs for Apprenticeships
	On Line distance Learning for Work Based Learning��Reflections from Jarvis...
	Slide Number 18
	Reflections on Jarvis
	Using google-suite in Context
	Slide Number 21
	Proposition
	Slide Number 23
	Apprentice IMPACT
	3 Way Relationship...
	The Role of the WBLC...
	The Role of the WBLC...
	Apprentice IMPACT...
	Apprentice IMPACT...
	Apprentice IMPACT...
	Apprentice IMPACT...
	Apprentice IMPACT...
	Apprentice IMPACT...
	Apprentice IMPACT...
	Apprentice IMPACT...
	Apprentice IMPACT...
	Apprentice IMPACT...
	Slide Number 38
	Apprentices...
	Supporting on-line workshop and work based assessment�Paul Wyton
	Case Study:�Collette Turner / Neil Berry, �Simulated Meetings for Surveying & Construction
	Case Study:�Collette Turner / Neil Berry, �Simulated Meetings for Surveying & Construction
	Melding work based learning and online delivery – Visual Meetings as an example
	Technology as a facilitator
	MIRO – Empathy map
	Other visual frameworks
	Free stuff
	Preservation�Glyn Hawley / Dean Palmer Stanford
	Slide Number 51
	Slide Number 52
	Slide Number 53
	Paired Modules -Planning for Planning�Kaeran Van Vliet
	Paired Modules -Planning for Planning�Kaeran Van Vliet
	Paired Modules -Planning for Planning�Kaeran Van Vliet
	Slide Number 57
	Virtual Glitter for Ocupational Therapy Degree Apprentices�Beth Sidaway
	Virtual Glitter for Occupational Therapy Degree Apprentices�Beth Sidaway
	�Holistic Preparation for �Leadership and Change Block Teaching�Sarah Fidment 
	Slide Number 61
	Slide Number 62
	Slide Number 63
	Slide Number 64
	Slide Number 65
	Existing Case Study (October 2019)��Food Technical Professional��Story-telling in Apprenticeships��Dopamine, Oxytocin and Endorphins... �TED talk on science of story-telling�����
	Slide Number 67
	Slide Number 68
	Over to you!
	Action
	Core Knowledge
	Teaching Specialist Knowledge
	Core Skills
	Teaching Specialist Skills
	Core Values & Behaviours
	Slide Number 76
	Slide Number 77
	Emerging Narrative�Messages to AWBL SG and �Addendum to Course Delivery Guide...

